Virginia Commonwealth University

VCU Scholars Compass

Theses and Dissertations Graduate School

2010

AN ANALYSIS OF SPECIALIZED READING INSTRUCTION IN HIGH
SCHOOL ENGLISH CLASSES FOR STUDENTS WITH DISABILITIES
INCLUDED IN GENERAL EDUCATION

Kathy Beasley
Virginia Commonwealth University

Follow this and additional works at: https://scholarscompass.vcu.edu/etd

b Part of the Education Commons

© The Author

Downloaded from
https://scholarscompass.vcu.edu/etd/2146

This Dissertation is brought to you for free and open access by the Graduate School at VCU Scholars Compass. It
has been accepted for inclusion in Theses and Dissertations by an authorized administrator of VCU Scholars
Compass. For more information, please contact libcompass@vcu.edu.

www.manaraa.com


http://www.vcu.edu/
http://www.vcu.edu/
https://scholarscompass.vcu.edu/
https://scholarscompass.vcu.edu/etd
https://scholarscompass.vcu.edu/gradschool
https://scholarscompass.vcu.edu/etd?utm_source=scholarscompass.vcu.edu%2Fetd%2F2146&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=scholarscompass.vcu.edu%2Fetd%2F2146&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarscompass.vcu.edu/etd/2146?utm_source=scholarscompass.vcu.edu%2Fetd%2F2146&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:libcompass@vcu.edu

AN ANALYSIS OF SPECIALIZED READING INSTRUCTION IN HIGH SCHOOL
ENGLISH CLASSES FOR STUDENTS WITH DISABILITIES INCLUDED IN GENERAL
EDUCATION

A dissertation submitted in partial fulfillment of the requirements for the degree of Doctor of
Philosophy, at Virginia Commonwealth University.

by

Kathy Rosvold Beasley
Bachelor of Arts, Western Maryland College, 1982
Masters of Education, Western Maryland College, 1983

Director: Whitney H. Sherman, Ph.D.
Associate Professor, School of Education

Virginia Commonwealth University
Richmond, Virginia
May 5, 2010

www.manaraa.com



Acknowledgement

I would like to express my sincere appreciation to several people who have supported me
through my entire program. First, my amazing husband Bill and wonderful children Ben and
Anne, whose love and devotion has helped me maintain my sanity and focus through this
demanding experience. Ben was a tremendous help providing an extra set of eyes during the
editing process. Bill and Anne you provided an excellent audience as practiced my presentation.
I also want to thank my parents, Bob and Ruth Rosvold who instilled in me at a young age the
value of a great education and as Pop always reminds the grandkids, “Knowledge is Power!”

Elizabeth Dragone and Lauran Zeigler, thank you for going through this process with me.
Elizabeth, your drive is contagious. | never would have gotten finished without you! Lauran,
your unending patience and support is greatly appreciated. Ise, thank you for all of your hard
work collecting the observation data. Dana, | appreciate your continued support and
encouragement.

I am thankful to the teachers who agreed to participate in this study. Your students are
very lucky to have such devoted professionals influencing their lives. Also, thank you to the
leadership in my school division who helped to provide this fantastic educational opportunity.

I also appreciate the support and guidance from my committee members. Dr. Whitney
Sherman, my committee chair provided me valuable guidance and kept me on course. Dr.
Magill and Dr. Shakeshaft provided me direction and Dr. Bosher’s enthusiasm gave me the

confidence | needed to reach my goal.

www.manaraa.com



Table of Contents

I 0 0 2 P vii
LISt Of TabIES e e e e viii
N 0 =T \Y;
Chapter 11 INtrOQUCTION .......eeiiiiie e 1
Background and HiSLOIY .........cooiiiiiiiieiiie e 1
Differentiated INSIrUCTION. .. ... ..o e e 3
Statement of the Problem......... ..o 5
Purpose of the StUAY... ..o 5
RESEAIrCN QUESTIONS. .. ..ttt e e e e e e e e e e 6
Operational DefiNItioNS. .. ... e e e 6
Chapter I1: ReView Of LItErature. .. .......oooi oot e e 8
INEFOTUCTION. ..o e e e e e e e e e e e e e e 8
Legislation: IDEIA. .. ... 9
Legislation: NCLB........oiii e e 11
0] 1 [0 o T 13
(@00 = Tod 1 T 15
The AChIEVEMENT GaP. ... e e e e e e e e e 16
Differentiated INStrUCTION. .. ...t e e 17
Reading Instruction for Students with Disabilities..................ccooeeiieni 24

www.manaraa.com



Differentiation at the High School Level..............ccoiii i 26
CHAPTER HI: Methodology .....coovveiiiiiieiiieiee e 27
RESEAICH DESIGN ..ot 28
R (- PSPPSRSO 29
Population and SUDJECES........cueiiiiiii e 31
RESEArCh PrOCRAUIES ........eiiiiiie e e 32
Data ANAIYSIS ....veeeiiiiee e 35
[T 0 L 0] SRR 36
Researcher’s PersPeCtIVE. .. ... c.uie it e e e e e, 37
CHAPTER IV FINAINGS. .. ottt et e e e e e e et e e e e e e e eeieas 38
INEFOTUCTION. .. e e e e e e e e e e e e e e 38
Descriptions of PartiCIpants.........coveoen v e e 38
T A L. e e 40
TR . e e e e 40
TR 3. e e e e 41

T A A e e 41

T AN . e e 42
Summary of each team’s profile............ccoooiii 43
The ObSErvation PrOCESS. ... et e e e e e e e e e aenes 45
Participants’ Definitions of Differentiation.................cccoooiiii i, 46
Information Participants Need to Know for Lesson Planning ..................... 48
Teacher Training for Differentiation..............oooooiiiin i, 51
Planning and ASSESSIMENT. .. ... vttt et et e 53

www.manaraa.com



RBAMINESS . .. et ettt e et e e e e e e 53
SEUEBNT INEEIESES. .. et e e e e e e e e e e e e 58
Student Learning Profiles........ .o, 62
Implementation Of INSErUCLION. ... ..o e 65
(O00] 1 11=] 1| S PP 66
PrOCESS . . . et 70
PrOQUCT. .. o e e e e e e e 74
Analysis Of Data ACrOSS TEAMS. ... ..ue ettt et e re e e een 77
Analysis of the teams’ definitions of differentiation........................... 77

A Comparison of teams’ definitions and observation rankings................78

A holistic view of the teams............oiiiii e 79
Summary of cross team analysis .........ccoiuiiriii i, 87
Emerging Themes. .. ... e 87
The importance of the reading specialist..............ccooiiiiiiii e, 88
The importance of administrative SUPPOIt.........coviriieiiiiieiie e, 89
The vitality of the collaborative model................cociiiiiii 90
The importance of the team’s ownership of all students........................ 92
SUMIMIBNY . . ettt e e e e et e ettt e et et e e e e e e e e aaeeaeea e 93
CHAPTER V: CONCLUSIONS AND RECCOMMENDATIONS.......cccoiiiiiieeenes 97
INEOAUCTION. . oot e e e e e e e 97
Differentiating the content, process and product...............ccovviiiieineenn.n. .98
ACCESSING the data.......v i 100
Data driven INStrUCTION. .. ... .cuee e e e e e e e e e 102

www.manaraa.com



Vi

TS . .. e e e 103
Implications fOor EQUCALONS. .. .......ieieie et e e e e 106
Implications for central office administrators.................ccooveieennn 106
Implications for Building Administrators...........o.veveviiie e veniennns. 109
Implications for Teachers. ..o e, 110
[T 0 LA (0] 111
Recommendations for Further Research..............cccoo i, 112
Expansion to other division high schools................coooiiiiiiiinn, 112
Examination of building level administrative staff........................... 112
Expansion to other CONtent areas...........cooveiuiieiiiiii e ieee e 113
Expansion to a longitudinal study...........c.oooieiii i 113
SUMIMIATY .. e e e e e e e e et e et et e e et e e e e e et eae e eas 114
LISt OF RETEIEINCES. .. . ettt et e e e e e e e e e e e e e e e e e e e 117
Appendix A Research Subject and Consent FOrm.............cooeviiiieiieinnnen. 123
Appendix B Teacher Information Letter...........ooeviiiii i, 126
Appendix C Classroom Observation Guide.............cooviiiiiiiiie e, 127
Appendix D Interview ProtoCol..........ouuiuiie i e e 129
Appendix E Table of Specification for Observation Guide............................ 132
Appendix F Table of Specification for the Interview Protocol........................ 133

www.manaraa.com



vii

List of Figures

Figure I: A differentiation graphiC........ ..o e e 98

www.manharaa.com




viii

List of Tables

Table 1: End of Course Reading/English SOL Pass Rates for Site High School.................. 30

Table 2: Pass rates for 2007-2008 End of Course Reading/English SOL...........................31
Table 3: Summary of Team Profiles... ... i i 44

Table 4: Team Rankings on the Classroom Observation Guide ................c.cccouiiiuneennnn. 45
Table 5: Components of Differentiation Incorporated into Teacher Definitions...................48
Table 6: Information Participants Need to Know to Plan LeSSOnS...............cccouiuveuinaneanne. 51
Table 7: Data Used by Teachers to Determine Student Readiness.................cc.cccocovuuneenee. 55
Table 8: How Teachers Designed Lessons to Meet the Readiness Levels of Students............. 58
Table 9: Data Used by Teachers to Determine Student INtErests.............coouuiiiiiiiinnnnn, 61
Table 10: Data Used to Determine Student Learning Profiles................ccoooeeiiiiiiiinininnns, 64
Table 11: Differentiated Content Observed by ResSearchers..............c.cccuciviuiiiiiiiniinnnennn. 70
Table 12: Differentiated Process Observed by Researchers..............c.cccuciviuiiiiiiinineenenn. 74
Table 13: Differentiated Products Observed by Researchers...............ccccoviiiiiiiniinnnnn, 77
Table 14: 4 Comparison of Teams’ Definitions and Observation RanKings...................cooeeveees 79
Table 15: Summary of Data Used by Each Teami................c.cciiuuieiie et iiiiaiaine e e aannn 102

www.manaraa.com



Abstract

An Analysis of Specialized Reading Instruction in High School English Classes for Students
with Disabilities Included In General Education
By Kathy Rosvold Beasley, M.Ed.

A dissertation submitted in partial in fulfillment of the requirements for the degree of Doctor of
Philosophy at Virginia Commonwealth University.

Virginia Commonwealth University, 2010.
Major Director: Dr. Whitney H. Sherman
Associate Professor, School of Education
This study is a qualitative case study that examined and analyzed the instructional
strategies implemented by high school English teachers when teaching reading to students with
disabilities in inclusive classrooms. Ten teachers who teach high school English on collaborative
teams made up of a general and a special educator participated in the study. The participants
taught at a comprehensive high school that is one of ten high schools in a large school division.
Two observations of each team were carried out to examine how teachers differentiate
instruction. Team interviews were conducted to gain information about how teachers use data on
student readiness, interests, and learning profiles to plan, implement, and assess the learning of
their students.
More students with disabilities are receiving their education in inclusive settings so that

they have greater access to the general education curriculum in the least restrictive environment.
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Differentiating instruction is being implemented by teachers so that they can meet the unique

needs of their students. Results of previous studies have found that students have had more
opportunities for success on general education expectations when teachers implemented of
elements of differentiation.  These studies focused on examining single elements of
differentiation including student readiness, interests, learning profiles, content, process, or
products. This study focused on how teachers plan for, implement, and assess their students by
implementing the differentiation framework in inclusive high school English classes.

The results of this study suggest that teaching teams made up of a general and special
educator can work collaboratively together to provide instruction to all of their students
including those with disabilities. Teachers use data to determine their students’ levels of
readiness, interest, and learning profiles to design lessons that meet the unique needs of their
learners. The participants planned their instruction in their collaborative English classes using
student readiness, interest, and learning profile data, but emphasized the beneficial aspects of
planning instruction based on students’ interest. Teachers said that students were highly
motivated to participate in class and complete assignments when activities where based upon
student interest.

The study’s results also indicate that the role of building level administrators was vital in
the collaborative process. The participants discussed how the principal’s leadership paved the
way for teachers to access data on their students and allowed for teams to have joint planning
periods, focused special educators on teaching one content area of instruction, provided
opportunities for teams to have input in their longevity, and encouraged teacher participation in

personnel decisions regarding changes in team membership.
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